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Ratcheting Up the Three R’s 
Night Instructional Unit Plan 

Subject: English/Language Arts 
 

Estimated Length of 
Unit: 9 weeks 

Beginning 
Date: 3-15-16 

Ending 
Date:  
6-1-16 

 Course: Night Grade: 9, Unit 4 
Unit Theme, Big Idea, or Essential Question: 

Why is it important to study the past? 
Can hope and despair coexist? 

Is it ever right to do the wrong thing? 
What causes people to do harm or injustice to others? 

UBD Stage One-Desired Results   
A. Students will be able to independently use their leaning to… (Transfer Goals) 
1. Express and support personal responses to literature. 
2. Express the importance of family, faith, and history to themselves and others. 
3. Analyze the use of style and literary devices in texts. 
4. Conduct research in response to specific questions. 
5. Examine the seeds of prejudice and racism in today’s society. 
6. Explore their personal biases, prejudices, beliefs, and perceptions. 
B. Students will understand that… 
1. Prejudice generates powerful feelings that can lead to violent consequences and 
    human suffering. 
2. The Holocaust of WWII had a dramatic impact on individuals and entire cultures. 
3. Narrative style can be used to convey greater meaning and impact to the reader. 
4. Remembering the past is an integral part of defining the identity of an individual or 
   culture. 
5. Tragedy can both harm and strengthen bonds. 
6. Literature is only one account of history. 
7. Family and religion can influence and drive the motivations and actions of an 
    individual. 
C. Students will know… 
1. Background information about historical events surrounding the Holocaust. 
2. Literary devices that appear in the novel: Symbolism, allegory, foreshadowing, 
    imagery, simile, tone. 
3. Jewish vocabulary terms 
4. Key facts regarding Eliezer Wiesel’s survival of the Holocaust concentration camps. 
5. The role that family and faith played in the life of Eliezer Wiesel. 
D. Students will be Skilled at… 
1. Comparing and contrasting similar themes of topic across literary genres. 
2. Creating responses to texts through a variety of methods. 
3. Citing strong and thorough textual evidence to support analysis of a text. 
4. Determining the central idea of a text and analyzing its development over the course 
   of the text. 
5. Providing an objective summary of the text. 
6. Determining an author’s point of view in a text. 
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Common Core State Standards 
       

Language 
CCSS 

Reading 
CCSS Writing CCSS Speaking 

and Listening 
L 9.1a 
L 9.1b 
L 9.5 
LP 9.3.1f 
LP 9.5.1d 
LP 9.6.1d 
LP 9.6.3a 
LP 9.6.3b 
LP 9.8.1a 
LP 9.8.1b 
 

RI 9.1 – 9.10 W 9.1 
W 9.2 
W 9.4- 9.7 

SL 9.1 – 9.6 

Unit Specific Vocabulary 
Style, tone, point of view, symbolism, Holocaust, central idea, theme, foreshadow, 
simile, metaphor, humanity, rhetoric, internal & external conflict, motif 
 
“Night” Vocabulary 

Chapters 1-3:  beadle, penury, redemption, esteem, err, despair, annihilate, dispersed, 
diplomacy, regent, edict, prominent, bleak, bitter, rescind, strew, surreal, wield, hasten, 
morale, deport, conflagration, expulsion, horrendous, irrevocable, pious, abyss, 
suffocate, invective, tolerate, infernal, transformed, lucidity, harangue, ascertain, 
remorse, compulsory, humane, veritable, deny  

Chapters 4-5:  cynical, accountable, exterminate, sanctity, cauldron, extract, defiance, 
mournful, reminisce, wrath, sufficient, refuge, devour, writhe, credible, manacle, 
sabotage, submission, grandeur, audible, reprieve, notorious, emaciated, wallow, 
barter, execute, crucible, verge, comprehend, sage, incentive, unbearable, categorical, 
inflection, delude, evacuate, liberate, ghetto, exodus 

Chapters 6-9:  sustain, deprive, meditate, excruciating, transcend, plaintive, ordeal, 
provoke, commotion, avail, diminish, apathy, disengage, smother, prevail, extinguish, 
melancholy, poignant, accumulate, quench, indifference, laden, overwhelm, dregs, 
retrieve, ensue, maul, vitality, illuminate, detention, protrude, vulnerable, gratitude, 
prostrate, snatch, feeble, unprecedented, transmit, postpone, contemplate  

UBD Stage Two-Evidence 
Pre Assessment   

• Attach Copy at the End of the Unit 
 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 
of the points possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________  
•  Attach a copy to the end of this unit. 
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B. Project-Based Assessment Choose four options for this Unit of Instruction that students can 
choose from for their project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric 
for each choice.  

• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to 

obtain the rubric  to the end of this unit. __________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   

    
 

Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the entire unit 
of study. 

Anchoring Activity 
 
Poetry Springboard Activity 

Description of Anchoring 
Activity 

Each student will be given a 
sealed envelope as s/he enters 
the classroom. Instruct them to 
take out a sheet of paper and 

something to write with. Once 
students are seated and ready, 
they will be instructed to open 

their envelopes. Inside the 
envelope is a strip of paper with 
the first line of a poem written 
by someone who experienced 
the Holocaust. Students WILL 

NOT be told that fact. They will 
then create a poem of at least 10 
lines that begins with his or her 

“springboard.” Students will 
have 20 minutes to write. 

Students will then get copies of 
the original poems and learn that 

these are poems of Holocaust 
victims. Allow volunteers to 

share their poems aloud. 
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Now	  that	  you	  have	  established	  what	  the	  students	  need	  to	  know	  and	  be	  able	  to	  do	  at	  the	  end	  of	  this	  unit	  
of	  study,	  now	  plan	  the	  day-‐to-‐day	  learning	  experiences.	  	  

Overview	  of	  the	  Teaching	  Activities	  for	  this	  Unit	  of	  Instruction	  

UBD Stage Three-Learning Plan-50 Days Total 
40 Instructional days minus 10 days for TLI, EOC/State Testing, and Nine 

Weeks Exams 
Lesson # 
Date/Day 

 

Teaching/ 
Delivery Method 

(What I will say or do) 

Check for Understanding  
(What will the students say or do) 

1-3 Background 
As an introduction to the novel, 
students will be given 
background information on the 
author, the Holocaust, and 
Adolph Hitler. Help students not 
only understand the events, but 
the causes of the Holocaust, 
both historical and ideological. 
This allows students to consider 
the importance of remembrance 
as a means of prevention (“Never 
again!”) 

Explain to students since 
prejudice is learned from one’s 
parents, siblings, relatives, peers, 
and the culture in which one 
lives, it can be stopped and 
changed.  

Focus on: 
ü WWII 
ü Adolph Hitler 
ü Facts about the 

Holocaust 
ü Concentration Camps 

 
Students may use both the 
internet and library resources. 
Borrow the iPad cart from the 
media center to complete 
student research. 
 

www.world-war-
2.info/holocaust/ 
http://world-war-

 
Jigsaw-Students will be placed in 

groups of 4-5 to conduct 
background research on the 

historical events surrounding the 
Holocaust (WWII Home front, 
Japanese American Interment 

Camps, WWII Overseas, etc.) Each 
member will become an expert on 
one area of the material. They will 
then be responsible for teaching it 
to the rest of the group. All group 
members will take notes on the 

information presented. 

Journal Entry: Reflect on a way you 
have seen someone combat 
prejudiced behavior. If you have 
never experienced this, think what 
you would do in a situation where 
someone is being emotionally or 
physically persecuted because of 
color, race, sex, handicap, sexual 
preference or religion.  
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2.info/summary/ 
 

Explain the goals of the unit, 
the general context, and 
introduce the Essential 

Question. 
4-6 Chapter 1 

Read and discuss Chapter 1. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

Chart events from the chapter 
after reading. Post in the 

classroom to help students 
track characters and the action 

of the plot. 
Focus on: 

ü Characterization of Elie 
ü Elie’s relationship with 

God-Importance of 
religion to Elie 

ü How the Jews 
inadvertently participated 
in their own deportation 

 
Questions outlined from each 
chapter will be used in a 
number of ways. Some can be 
discussion questions whole 
group or with partners, journal 
writings, bellringers, exit 
tickets, socratic seminar, or 
small group assignments. When 
time permits, students will be 
given the opportunity to share 
their responses with the class. 
Teacher will provide constant 
feedback to ensure all students 
fully understand and 
comprehend the text. 
 
Chance vs, Choice Sheet 
>Used to give students a good 
idea of the amount of control 
that a person has over their life 
and future. 
>Puts into perspective the events 
of the Holocaust that could have 

 
During reading, students will take 

notes using a journal or Post-it 
notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 

The Nazis permit Elie and his 
family to take only their most 
precious possessions or what they 
can carry to the ghetto. If you were 
in a similar situation what items 
would you bring and why? 

Students will find examples of 
prejudice as it appears within the 

opening section of the book. 
Students will think and write 

about how they would react in the 
same situations. 

 
 
Reading Response Journal: 
Students complete written 
reflections for each chapter of 
reading. Students will use this 
format to respond to questions 
posed by the teacher and members 
of the class with regards to the 
content of the book. 
 
 
As students begin reading, they 
will record events in the novel 
that could be defined as the 
outcome of either “chance” or 
“choice”. Students will use either a 
foldable or graphic organizer to 
complete this task. Students will 
continue to update this chart 
throughout the novel. 
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killed Elie had the situation been 
slightly different. 

 
Cattle Car Simulation: Using 
tape, create a small square on 
the floor the size of the cattle 

cars used to transport Jews (80 
people inside one car) to the 

concentration camps. 
 

Help students begin to assign 
character traits. Explain how 

Wiesel uses characterization to 
drive the story forward. Chart 

responses and hang in the 
classroom. As new characters are 

introduced, add them to the 
classroom anchor charts along 
with their identified character 

traits. 

In chapters 1 and 2, a number of 
significant things happen to Elie 
Wiesel and the other Jews of 
Sighet. As students read these 
chapters, instruct them to look 
for important events and for 
how people respond to them. 

Students will use inference to 
decipher the thoughts and 
feelings of main and minor 

characters, focusing on why the 
townspeople did not believe 

Moshe’s stories. What words or 
phrases can be used to describe 

them? 
 

Students can respond to the 
question as a journal entry, 

Think-Pair-Share response, or 
whole group discussion. 

 

 
 
 
Students will be asked to stand 
inside the square and imagine 
what it would be like with 65 
additional people standing in the 
same area for hours. 
 
Describe Elie at the beginning of 

the story. Complete a 
characterization chart focusing on 
his actions, thoughts, words, and 

feelings. 
 

Even though it was 1944 and the 
Nazi extermination had begun years 

earlier, the Sighet Jews had very 
few facts about it. Do you think it is 

possible in today’s world for a 
community to know so little, to be so 

unprepared? Explain. 
 
What do you know about the first 
three people introduced: Elie, his 

father, and Moshe? 
 

In chapter one, the town of Sighet 
remains in denial, despite an 
abundance of evidence indicating 
that they are in danger. Why does 
no one believe what is about to 
happen? Why do you think people 
refused to believe Moshe's story? 
What might be the reasons for the 
townspeople's widespread denial of 
the evidence facing them? 

As the character, Scout, at the end 
of To Kill a Mockingbird walks Boo 
Radley home and reflects how it 
might be to “stand in his shoes and 
walk around in them,” react to the 
feelings Eli, in particular, must have 
been experiencing as he was swept 
away from the secure life he had 
previously known to the 
uncertainty that awaited him.  
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7-9 Chapter 2 

Read and discuss Chapter 2. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

 
Focus on: 

ü The use of language to 
foreshadow the arrival at 
Birkenau 

ü How human behavior 
changes when people are 
placed in extreme 
circumstances. 

ü “Silence” as an important 
theme 

Discuss the term foreshadowing 
with students. Make it relevant 

by asking students:   

Have you ever seen a movie 
where you knew what was 

going to happen next because 
of an actor’s body language, 

music, or words spoken? What 
symbols foreshadow a scary 

part of a movie? 

Instruct students to start a 2-
column chart with the 
headings: 1.Dehumanization 
Tactics  2.Effects on Inmates. 
They will use this chart and fill 
it in as the story unfolds. 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 
 

Quick Write: 
Are there times when it is best to 

stay silent when you see something 
that is wrong? 

 
Students will be given a map of 
Europe and will actively follow 

the progression of the story from 
Elie’s home in Sighet through the 

various concentration camps 
where he is transferred as they 

read. 

What is the underlying message 
the Nazis are giving Jews through 
the methods used to deport them? 

What connection might there be 
between Madame Scha ̈cter’s 

treatment on the train and possible 
future events in the concentration 
camp? What are some other ways 
that Wiesel foreshadows, or hints 

at, the horrors ahead? 

What is Madam Schachter's 
nightmare in the novel? Is this an 
example of foreshadowing? If so, 

what does it foreshadow? 

Students will draw 
representations of Madame 

Schaechter’s visions using textual 
evidence to support their choice 

of color and imagery. 
 

10-12 Chapter 3 
Read and discuss Chapter 3. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 
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partner, or individually. 
 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

 
Focus on: 

ü Developing character of 
young Elie 

ü Loss of identity 

One way an author has to 
effectively emphasize a point is 
through selective repetition of a 
word or phrase. Discuss the 
effect of Wiesel’s constant 
repetition of the phrase: “Never 
shall I forget…”  How does this 
highlight the horror of his first 
night in the concentration camp? 

Grammar Focus: 
Recognize and correct vague 
pronouns. 

any questions they have. 

Describe the conditions first at the 
Birkenau reception center, then at 
Auschwitz, and later at Buna. How 
does Wiesel’s relationship with his 

father change during this time? 

Explain what Elie means when he 
says: “Never shall I forget these 

flames which consumed my faith 
forever.” 

 
“Eight words spoken quietly, 

indifferently, without emotion. 
Eight short, simple words.” What 

are the eight words he is referring 
to? What painful, life-changing 

meaning do these words have for 
Wiesel? 

There are several discussions about 
resistance by the prisoners. Why do 
you think there was no large-scale 
effort to resist? Some of the young 
men want to revolt. Why don’t 
they? 

 
13-15 Chapter 4 

Read and discuss Chapter 4. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

 
Focus on: 

ü The use of similes and 
metaphors to create 
powerful imagery 

ü How time is broken up in 
this part of the novel 

ü The economy system of 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 
 

When the young boy is hanged, a 
prisoner asks, “Where is God 

now?” Elizer thinks to himself, 
“He is hanging here on this 
gallows…” What does this 

statement mean? Is it a statement 
of despair, anger, or hope? 

Describe how Wiesel feels as he 
watches Idek beat his father. 

What makes the hanging of the 
piple different from the other 
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the concentration camp 
ü Prisoners’ loss of touch 

with human emotions 
ü Haunting image of the 

dying man crawling to 
reach the two cauldrons 
of soup 

 
Grammar Focus: 
Interpret figures of speech in 
context and analyze their role in 
the text. 

hangings the prisoners have 
witnessed? 

 
During one of the preliminary 

“ceremonies” for a hanging, what 
did Juliek whisper to Elie? What 

does this suggest?   

All of the Kapos were also 
prisoners, and most were Jewish, 

Are you surprised about how cruel 
and greedy they were? Why do you 

think they were not more 
sympathetic to the Jews? 

 
16-18 Chapter 5 

Read and discuss Chapter 5. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

 
Focus on: 

ü Changing faith of the 
characters in the book 

ü Elie’s revolt against God 
ü Language of darkness and 

death 

Science Connection: Wiesel says 
he had become “a starved 
stomach.” As a way of 
incorporating Science into the 
curriculum, Teacher will instruct 
students to try to estimate how 
much food a fifteen- year-old 
needs to thrive and grow. Thay 
will read about calories as a 
measure of energy consumed 
and expended. Identify caloric 
amounts in some common 
foods. In small, collaborative 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 
 

Why does Elizer direct his anger 
toward God rather than the 

Germans? What does his anger 
suggest about the depths of his 

faith? 
 

How does Akiba Drumer’s personal 
faith in God and in himself change? 

On Yom Kippur, the day of 
atonement, Jews traditionally fast 

to show God that they are sorry for 
their sins and to ask forgiveness. 

Only those over the age of thirteen 
and those who are healthy must 

fast. The imprisoned Jews discuss 
whether or not fasting is 

appropriate under the life or death 
conditions of the camp. 

Throughout chapters 3-5, Wiesel 
uses language related to death, 
darkness, night, and decay to 

convey the horrors around him. In 
your groups, divide up the section’s 
text. Reread to identify examples of 
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groups, students will make a list 
of what Wiesel may have eaten 
on any given day. Let students 
determine how many calories 
Wiesel was consuming a day and 
compare his diet to that of an 
average fifteen-year-old. (Borrow 
the iPad cart from the Media 
Center to assist students in 
completing this task.) 

Grammar Focus: 
Use parallel structure 

 

this recurring language. Then 
discuss the images this language 

evokes. Create some simple 
drawings of these images and 

exchange them with group 
members. As a class, discuss the 

overall effect of Wiesel’s language. 

 

 

19-21 Chapter 6 
Read and discuss Chapter 6. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

 
Focus on: 

ü Prisoners’ loss of 
humanity and 
individuality 

ü The image of Juliek 
playing the violin (the 
most beautiful one in the 
entire novel) 

 
Recurring Motifs  

Ø Tradition 
Memory and tradition play a 
significant role in Jewish life. 
Hitler and the Nazis wanted not 
only to destroy the Jewish 
people but also to humiliate 
them and eradicate all vestiges 
of Judaism. As Eliezer relates in 
Night, the Germans desecrated 
Jewish temples, forced Jews to 
break dietary laws, and 
deliberately shaved their heads 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 
 

As a way to provide a deeper 
experience of chapter 6, students 
will listen to a violin concerto by 

Beethoven. 

What happens between Rabbi 
Eliahou and his son? What horrible 

realization did Elie come to 
concerning Rabbi Eliahou and his 

son? How did Elie respond to this? 
What does Wiesel’s reaction to this 

incident reveal about his 
relationship with God? 

Wiesel believes that remembering 
the Holocaust will help to ensure 
that this type of atrocity does not 
occur in the future. Do you think 

learning about historical events can 
guide people to behave differently? 

Explain. 

What was Wiesel’s purpose for 
writing “Night”? 
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and tattooed them in violation of 
Jewish Scripture. The Nazi 
genocide was an attempt to wipe 
out an entire people, including 
all sense of national and cultural 
unity. 
 
Grammar Focus: 
Explain the function of verbals 
(gerunds, participles, infinitives). 

22-24 Chapter 7 
Read and discuss Chapter 7. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

 
Focus on: 

ü Symbols and symbolism 
ü How inhumane and 

beastlike the prisoners 
have become. 

ü Internal and external 
conflicts of prisoners 

Create a mini-lesson for 
students on conflicts in 
literature (Man vs. Man, Man 
vs. Self, Man vs. Nature, and 
Man vs. Society.)  

 
In this chapter Wiesel once again 
expands on the symbolic 
meaning of the title “Night”. 
"Night" here refers to the living 
death of the concentration 
camps that Eliezer does not 
think will ever end. 
 
Symbols in “Night” 
Night - The title of the novel 
symbolizes death, the death of 
innocence, childhood, faith, and 
millions of people. The narrative 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 
 
With a partner or a small group of 

three, locate and explain two 
examples of both internal and 
external conflicts in the novel. 

Support your answers with details 
from the text. 

Have students to go back into the 
story and find examples of each 

type of conflict. Students can either 
work in a small group of 3 or with a 
partner to complete this task. Cite 

chapter and page number as 
support for your answer. 

 
How is the passage describing the 
fight over a piece of bread in the 

open cattle car one of both horror 
and sadness? 

 
Describe the scene Elie witnessed 

between the father and son. In what 
ways does this foreshadow the 

relationship between Elie and his 
father? 

 
What circumstances, if any, would 
cause you to turn your back on or 
not protect your mother or father? 

 
Explain the difference between Elie 
Wiesel the author and Eliezer the 

narrator. 
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contains many last nights, the 
last night in Sighet, the last night 
in Buna, the last night with his 
father, the last night of 
innocence, etc. Night also 
symbolizes a world without God. 
The worst suffering occurs at 
night. Wiesel contends that God 
does not live in the 
concentration camps and God's 
people have no recourse. 
Fire - Fire represents hell. 
The symbol of fire in Night, 
however, is ironic. No longer is 
fire a tool of the righteous to 
punish the wicked. It has become 
a tool of the wicked to punish 
the righteous. It emphasizes 
Wiesel's belief that God has 
abandoned his people. 
Silence - Silence symbolizes fear, 
apathy, and inability. Wiesel 
cannot comprehend that the 
world can remain silent as the 
Nazis commit atrocities. It also 
represents the silence of the 
oppressed. Silence also 
represents the absence of God. 
Note the camp's reaction to the 
young boy's hanging--silence. A 
common theme in the narrative 
is God's silence as his people 
suffer. 
Corpses - Corpses symbolize the 
living dead. Prisoners are often 
referred to as corpses, corpses 
whose spirits have been crushed 
by suffering. Eliezer looks in the 
mirror as the narrative ends and 
sees a corpse, symbolizing the 
death of innocence and 
childhood. 
 
Grammar Focus: 
Recognize and correct 
inappropriate shifts in verb 
tense. 

 
 

25-27 Chapter 8 
Read and discuss Chapter 8. 

During reading, students will take 
notes using a journal or Post-it 
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Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

Chart events from the chapter 
after reading. Post in the 

classroom to help students 
track characters and the action 

of the plot. 
 

Focus on: 
ü Reversal of the father-son 

roles 
ü Elie’s feelings regarding 

his father’s death 
ü Symbolic significance of:  

>>Elie misrecognizing his father 
>>Elie seeing the ghostlike 
apparition before his father dies 
 
Discuss with students that at 
this point in the novel, Eliezer 
cannot help but think of his 
dying father as a burden. Even 
though he hates himself for 
wanting to be rid of his father, 
he feels that the responsibility of 
looking after his father is 
lessening his own chances at 
survival. 
Outline the symbolic significance 
of the passage where Elie runs to 
meet the man he mistakes for 
his father: 

1. This moment of 
misrecognition 
emphasizes how 
interchangeable, 
anonymous, and faceless 
all the prisoners have 
become. Their 
personalities have been 
destroyed, and when 
Eliezer looks at this 
stranger, he may as well 
be seeing his father. 

2. Eliezer sees this ghostlike 
apparition just before his 
father dies. Eliezer 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 
 

Journal Entry: When asked why he 
became a writer, Elie Wiesel 
responds by saying he felt 

obligated to those who did not 
survive to tell their stories. Why 

does he feelso strongly that he has 
an obligation to bear witness? What 

lessons does he want us to learn 
from his story? 

 
When Eliezer sees his father being 
beaten with an iron bar, he keeps 
silent and thinks of "stealing away" 
so he won't have to watch what's 
happening (p. 54). Instead of 
directing his anger at the Kapo, he 
becomes mad at his father. What do 
you think is really going on inside 
of Eliezer? Who is he really mad at? 

 
Think-Pair-Share: 

What does Elie mean when he 
writes that he feels free after his 

father’s death? Is he free of 
responsibility? Or is he free to go 

under, to drift into death? 
 

How and why does Elie’s 
relationship with his father change 

during their time at Auschwitz? 
How does he see his father towards 

the end of the novel? 

Given their life or death situation, 
do you believe Wiesel’s attitude 

toward his father was 
understandable? Explain your 

reactions. 

Compare Eliezer's feelings here to 
the feelings of Stein of Antwerp 
earlier in the book. For Stein, the 

idea that his wife and children are 
alive are enough to keep him alive 
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mistakes the man for his 
father because this is 
God's way of letting him 
know that his father will 
be moving on to a better 
world. 

3. The passage can be 
interpreted as having 
religious significance, and 
in this case the running 
man represents God. 

 

for weeks. 

What advice did the block leader 
give Elie? Of the advice, Elie says— 
“He was right, I thought in the most 
secret region of my heart...” In what 

sense was the block leader right? 

 

 

28-30 Chapter 9 
Read and discuss Chapter 9. 
Reading will be done whole 
group, in small groups with 

reading roles assigned, with a 
partner, or individually. 

 
Chart events from the chapter 

after reading. Post in the 
classroom to help students 

track characters and the action 
of the plot. 

Focus on: 
ü Elie’s life after his father’s 

death 
ü Elie’s image in the mirror 
ü Elie’s change in faith over 

the course of the novel 
ü Night as a metaphor and a 

symbol 
 
Major themes in Night: 

Ø Eliezer’s Struggle to 
Maintain Faith in a 
Benevolent God 

Eliezer’s struggle with his faith is 
a dominant conflict in Night. At 
the beginning of the work, his 
faith in God is absolute. But this 
faith is shaken by his experience 
during the Holocaust. At the end 
of the book, even though he has 
been forever changed by his 
Holocaust experience, Eliezer 
emerges with his faith intact. 

Ø Silence 
In one of Night’s most famous 

During reading, students will take 
notes using a journal or Post-it 

notes to aid in their comprehension 
of the text. Students will also note 
unfamiliar vocabulary words and 

any questions they have. 

What does “night” symbolize to Elie? 
Why does he use the metaphor of 
night to describe his situation? Why 
do you think he selected night for the 
title of his memoir?  

If you were friends with Elie during 
his experiences in the novel, what 
advice or support would you have 
given him? What would have been 
your reaction to some of the events 
he had to endure? 

When Night begins, Eliezer is so 
moved by faith that he weeps when 
he prays—but he is only 12 years 
old. How does Eliezer's relationship 
with his faith and with God change 
as the book progresses? When the 
book ends, he is 16 years old. How 
would you describe him? 
 
At the end of Night, Wiesel writes: 
"From the depths of the mirror, a 
corpse was contemplating me. The 
look in his eyes as he gazed at me 
has never left me" (p. 115). What 
parts of Eliezer died during his 
captivity? What was born in their 
place? 
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passages, Eliezer states, “Never 
shall I forget that nocturnal 
silence which deprived me, for 
all eternity, of the desire to live.” 
It is the idea of God’s silence 
that he finds most troubling. 
There is also a second type of 
silence operating throughout 
Night: the silence of the victims, 
and the lack of resistance to the 
Nazi threat. 

Ø Inhumanity Toward Other 
Humans 

After experiencing such cruelty, 
Eliezer can no longer make sense 
of his world. His disillusionment 
results from his painful 
experience with Nazi 
persecution, but also from the 
cruelty he sees fellow prisoners 
inflict on each other. Eliezer also 
becomes aware of the cruelty of 
which he himself is capable. 
Everything he experiences in the 
war shows him how horribly 
people can treat one another—a 
revelation that troubles him 
deeply. Furthermore, Night 
demonstrates that cruelty breeds 
cruelty. Instead of comforting 
each other in times of difficulty, 
the prisoners respond to their 
circumstances by turning against 
one another. 

Ø The Importance of Father-
Son Bonds 

Eliezer’s descriptions of his 
behavior toward his father seem 
to invalidate his guilty feelings. 
He depends on his father for 
support, and his love for his 
father allows him to endure. 
Their relationship demonstrates 
that Eliezer’s love and solidarity 
are stronger forces of survival 
than his instinct for self-
preservation. 
 
 

 
Why does Wiesel use figurative 
language to such a large extent? 
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Grammar Focus: 
Form and use verbs in the active 
and passive voice. 

31-32  
“The Boy in the Striped Pajamas” 

(Movie) 
Locate the interview between 

Oprah Winfrey and Elie Wiesel. 
Let the students view it to get 

another firsthand account from 
the author on his experiences 

during the Holocaust. 
 

What was ironic about the ending 
of the movie? 

 
How did the location of the 

interview (@ Auschwitz 
Concentration Camp) affect the 

overall mood?  

33-34 Research/SLO 
 
Students who do and do not 
meet learning target will be 
calculated as well as skill 
deficits identified. 

 

 
Students will write an essay 

explaining how and why extreme 
hardships changed Elie’s morals 

and values. 
OR 

Students will research and create 
a timeline of historical events 

which shows the rise and fall of 
the Nazi party in Germany. 

 
35-37 Drafting/Composing 

 
Skill Objective: Cite strong and 

thorough textual evidence to 
support analysis using valid 
reasoning and relevant and 

sufficient evidence. 
 

Grammar Focus: 
Vary sentence pattern for 
meaning, reader/listener 

interest, and style 
Use various types of phrases and 

clauses to convey specific 
meaning and add variety and 

interest to writing. 
 

 
Students will organize and 

synthesize information. 
 

38-39  
Revising and Editing 

Feedback from teacher and 
peers. Teacher will work small 

group and one-on-one to aid 
students during this stage in 

the writing process. 
 

 
Students will complete a self-

editing sheet to assess their work. 
Students will also pair and share 

to get feedback from a peer. 
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Grammar Focus: 
Maintain consistency in style and 

tone. 
Ensure subject-verb and 

pronoun-antecedent agreement 
 

40 Final Draft  
	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  


